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Part 2

Unit 1_2 Methods for Activating Prior Knowledge

—
=

Advance Organize
Micro-Teaching

Unit 2_2 Peer Observation

=

Guided Road Map (GRM)

Unit 3_2 Problem Solving

=
=
=3
=

A-Situational pedagogy

Critical thinking:4Cs

C_a- Problem-Based Leaning — PBL
C_b — Ishikawa Diagram

Unit 4_2 Jigsaw Method

=
=
=

Presentation

Jigsaw Method

Some Methods

Learning Pace Duet Method
Gallery Walk Method

Four Corners Method

Role Play Method

Learning Poster Method
Learning Stations Method

c O 0O 0O © O

Unit 5_2 Group Work
= Method: Group Work
— Bloom's Taxonomy Levels
= Action Competence-Oriented Assessment
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Topic overview second seven weeks
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Steps of today’s lesson

* Key competences

* Lesson phases according to AKIDE

* Micro-Teaching



salnuIW G

slamsue payIe

Wo0ISSEe|D

JOM [ENPIAIPU|

‘Buiyoes) JnoA Jo ‘Jj@sInoA Joj uoixajial uoys e i1snl s

‘Aeus|d SU] Ul slemsue 8y} uo Jo3|jal Jou [Im apA * (Ajeiel — usyo
— sAemje jsowe) Jayoea] e Se 9]0 UMO INOoA Jo] S1amsue Jybu ay)
9soy) ‘sishAjeue-jjas e s} "'¢-zabed ‘Z | nun 1duos ul peas ases|d

oW

:}onpoid
:UoI}e20

:uJt9)jed
uoljoe.Ialu|

jsel

| dsel



Todays key competencies

Action Competence
Methodological Competence
Social Competence
Self-Competence
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Task 2

Task:

Interaction
pattern:

Location:
Product:

Time:

Please talk with your partner about your experiences with AKIDE.
How did you create your event architecure according to AKIDE?
Talk about your experiences. Show your partner concrete
examples from your lessons about the A and K. How long do these
phases last? etc. Compare it with your own lesson plannings.

Partner work
Classroom
Keywords

20 minutes







AKIDE

1. Step: Knowledge activating
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Methods for activating prior knowledge
Some examples:

- Placemat

- Partner interview

- Brainwriting

- Structure-building technique
- Traffic light

- efc.
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Methods for activating prior knowledge

Some examples:

Partner interview

Partner interview on the topic of ...

Parson A asks these questions

Person B asks these questions

1.
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Methods for activating prior knowledge

Some examples:

Structure-building
technique
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An 85-year-old female patient does not want to be washed..

Red: I'm putting off the action because...

to persuade the patient because...
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Green: | let the patient have her way because...
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AKIDE

1. Step:
Activating prior knowledge > recalling existing knowledge
in order to prepare learners mentally for new knowledge

2. Step:

Advance Organizer > gives learners a preview and structure
to better understand the new material.

Both approaches are complementary and can be used together
to increase learning success.
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Advance Organizer

The form of an AO should always be appealing. Your
presentation should be lively.

Your facial expressions should not always be serious and
demanding, but friendly and inviting.

Learning can also be fun! If you enjoy teaching, show it!
Show your enthusiasm. Otherwise, the best solution for
you might be to change your job.
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Micro-Teaching

Class Room Teaching
(use feedback data)

Re--observe

Plan a Microlession

Re-teach
(Re-implement skill)

Teach to a microclass
(implement skill)

Feedback and Re-plan

Observe
(Video/audio observers)
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Effect size: 0,88
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Key Advantages

Targeted Skill Development

Microteaching focuses on honing specific teaching
abilities, making training highly effective and
manageable.

Constructive Feedback
Educators receive immediate, actionable

feedback, enabling them to refine their techniques
efficiently.

Reflective Practice
Encourages teachers to self-evaluate and improve

their instructional methods based on observations.
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Micro-Teaching

Micro-teaching offers the opportunity to present an instance
of what and how you teach and to get feedback from other
teachers about how your teaching is received.

It can also be used as a chance to try new teaching
strategies in a safe non-judgemental laboratory environment.
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Micro-Teaching

The lesson is video recorded for either individual or peer
review.
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Micro-Teaching

The work instructions and materials in micro-teaching
correspond to the requirements of real teaching.

It is not allowed to go to the meta-level, in the sense of:
"Here | would do a partner work” or “In reality, the lecture
would go on for another half an hour, but I'll stop at this
point.” Such “cuts” devalue the micro-teaching, because
the trainees remain at the level of their drafts.
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Time for statements, reflections, questions
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ZZ 2 SV RN Sunil Anand, Pancham Kumar, Sheetal Kumar
Jain

09:00 - 10:30

2SN Vipin Pahuja, Satyendra Singh, Abhishek
Sharma

10:45 — 12:30

LERFSVER Aman Sharma, Rikky Kumari, Priyanka Rathore
09:00 — 10:30

EEESYPE Nikita Singh, Yatendra Singh Hada, Ubed Ul
Haque

10:45 — 12:30

UEFZIRN Praveen Kumar Sharma, Kuldip Singh, Avneet,
Pranjal Maheshwari
09:00 — 11:15

07.4.25 Evaluation — Feedback, all faculty members,
Group Da
11:30 — 12:30
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And what about today’s goals?

* Question the own teaching-learning process

* Differentiate activ and passive learning process

* Recall AKIDE
e Formulate an AO

* Analyze the steps of micro-teaching
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Unit 1_2

Methods for Activating Prior Knowledge
Advance Organizer
Micro-Teaching




Self-analysis
In the form of a self-analysis, you can assess how good your own way of designing teaching-
learning processes is.

Duration of plenary phases

Maximum length 15 to 20 minutes (if presented in a compact way, only about 10 minutes).
After that, change to the smallest possible social form, such as individual work, partner work
or groups of three.

almost always — often — rarely

Extent of active learning
All activating phases in individual work, partner work, small groups together make up at least
50% of the total teaching time.

almost always — often — rarely

| attach particular importance to the organization of prior knowledge

| use methods that activate the knowledge, skills and strategies that learners bring with them.
Special task formats can be helpful here, such as sorting tasks, confirmation phases, think-
pair-share, structuring techniques, mind mapping, traffic light methods, etc., as well as playful
forms such as quizzes.

almost always — often — rarely

| place particular emphasis on sustainable consolidation and anchoring

| use methods that deepen and anchor what has been learned so that it is available in the
long term. Varied practice is crucial. Special task formats can be helpful, such as the assur-
ance phase, think-pair-share, multi-interview, partner interview, learning tempo duet, struc-
ture-setting technique, etc.

almost always — often — rarely

Work instructions
My work instructions are short (max. 1-2 min.) and for extensive tasks they are set out in writ-
ing (board, worksheet, projector, etc.).

almost always — often — rarely

Behavior while tasks are being completed

If the situation allows, | use the time to observe individual learners closely, to give them feed-
back and to advise them. This does not mean simply walking around and observing in gen-
eral. | keep a list of my contacts so that | can observe and advise all learners equally while
they are working on the task.

almost always — often — rarely




Enthusiasm
It is clear to me that the topic/subject/my profession is important to me.

almost always - often — rarely

Structuring and comprehensibility
| clearly highlight the essentials.

almost always - often — rarely

| explain technical terms in simple terms.

almost always - often — rarely

| reduce the extent of question-developing procedures. When | ask questions, | make sure
that they are mainly questions for reflection, open questions and less questions for gathering
knowledge. | give learners enough time to think.

almost always — often — rarely

My explanations are multi-coded

| use pictures and graphics.
almost always - often — rarely

| use examples.
almost always — often — rarely

| draw comparisons.
almost always — often — rarely

| report episodes, experiences, incidents.
almost always — often — rarely




Some Methods for Activating Prior Knowledge

Placemat

Partner Interview

Partner interview on the topic of ...

Person A asks these questions Person B asks these questions
1.
2,
3.
4.
5.

What do | know already about this topic?

What do | want to learn?

2 — 3 Minutes Partner interview: Teacher has to create for that a sheet (A4)
1/2 of the questions should be questions about the upcoming topic.




Brainwriting

In brainwriting each student usually has their own sheet of paper. The procedure
is as follows:

1. Phase 1: Individual writing

Each student begins with their own sheet of paper (or a digital alternative) and writes
their ideas on a question or topic on it.

2. Phase 2: Passing on the sheets

After a set period of time (e.g. 3—-5 minutes), each student passes their sheet of pa-
per to the person on their left. The next student adds to or builds on the existing

ideas.

3. Repeat

This process is repeated several times so that each sheet of paper is worked on by
several students and the ideas are constantly expanded.

4. Collection and discussion

At the end, all sheets of paper are collected, the ideas are compiled and discussed in
plenary.

Structure-building technique

The structure-building technique used to organize prior knowledge is designed to en-
courage students to engage intensively with their existing knowledge and skills and
to try to link the individual elements. This makes it easier for them to integrate the
new content into their existing subjective structures, which ultimately increases un-
derstanding and demonstrably improves long-term retention. By observing the struc-
tures and listening, the teacher can see which elements are appropriately arranged
and which links have been made in a comprehensible way. This enables the teacher



to assess the current level of knowledge and skills at the beginning of the curriculum
unit and to align their didactic and methodological planning accordingly.

Teacher writes the steps of a process or of a topic on presentation cards and mixes
the set of cards well. Then asks the participants to put the cards in order on a table,
on a pinboard or even on the floor (“Sort the cards so that the early process steps are
as far to the left as possible” or “Sort the cards so that the particularly difficult/com-
plex/noteworthy). Then teacher lets the groups ‘check’ the results among themselves
(where are there discrepancies, where were cards placed differently and why do you
think that is?). Last step: Discussion of the results in plenary.

Traffic Light

The Traffic Light Method can be effectively applied in the classroom to assess un-
derstanding, gather feedback, or facilitate decision-making. Here's how it can be
used:

Steps to Apply the Traffic Light Method in the Classroom:
1. Preparation:
o Provide students with colored cards (green, yellow, red) or markers.
o Alternatively, use a whiteboard or digital tool with three sections repre-
senting the colors.
2. Define the Context:
o Clearly explain what each color represents:
= Green: "l understand," "l agree," or "Everything is fine."
= Yellow: "l partially understand," "l am unsure," or "There are
some issues."
» Red: "l don't understand," "l disagree," or "l need help."
3. Pose a Question or Task:
o Use the method for different purposes:
» Understanding: "How well do you understand today's topic?"
= Feedback: "Are you comfortable with the pace of the lesson?"
« Decision-making: "Do you agree with the proposed solution?"
4. Student Response:
o Students hold up the appropriate colored card or place a sticker on a
chart.
o For digital classrooms, use online tools (e.g., polls or traffic light icons)
for students to select their response.
5. Analyze and Act:
o Review the responses:
= Green: Move forward confidently.
= Yellow: Pause to clarify uncertainties or answer questions.
» Red: Revisit the concept or provide additional support.
6. Reflection:
o Discuss the results with students to ensure everyone feels heard and
included.
o Adjust your teaching strategy if needed.



Example Use Cases in the Classroom:

1. Quick Understanding Check:
o After teaching a topic, ask: "Do you feel ready to move on?" Students
show green, yellow, or red.
o Tailor your next steps based on their feedback.
2. Group Work Evaluation:
o During group projects, ask: "How confident are you in your group’s pro-
gress?"
o Use the responses to identify which groups may need guidance.

3. Behavior Reflection:
o At the end of a lesson, ask: "How well did we follow our class rules to-
day?"
o Students use the colors to reflect on their behavior collectively.

Advantages:

o Simple, fast, and visual.

o Encourages honest feedback from students.

o Helps identify learning gaps in real-time.

» Increases student engagement and participation.

Supported by ChatGPT



Advance Organizer

Of course, an Advance Organizer — a presentation given by the teacher in a few
minutes (5 to 10 min.) “at a stretch” — is clearly a form of teacher-centered instruction.
But it is highly useful because experts use it to offer their knowledge, acquired over
long periods of time, in a condensed but still understandable form, in order to make it
easier for learners to find their way around at the beginning of a topic

According to the cognitive motivation theory, this in turn is related to the effort cal-
culation: If | believe that | can do it, | will try harder than if | think that my efforts are
not worthwhile. And the Advance Organizer is a fascinating way to create a basis in a
short time on which self-directed forms of learning can take effect.

The Advance Organizer doesn't anticipate everything. It can't, because compressing
fourteen 50-minute units into 5 to 10 minutes is completely impossible. What you can
achieve, however, is a basic understanding of the subject matter. Most of the details
haven't been determined yet, and there are numerous opportunities for learners to
contribute their interests. Conversely, teachers should know which direction they
want to go in, whether they are teaching at primary school or at a university. Letting
yourself be surprised by the teaching-learning process from hour to hour probably
does not always lead to the desired success. An Advance Organizer forces teachers
to plan the teaching-learning process in a well-founded way. And that usually does

no harm.



Contribution to Reflection — Advance Organizer

1. Theoretical categorisation

In connection with explanations on motivation, you learned in "Contribution to Reflection No.
1" that the Advance Organiser (AO) contributes to creating a priming effect that can be
used for readiness to learn.

This time it's about the different variants of an AO. You now know that the AO is part of the
Direct Instruction (course of the lesson, objectives).

Graphically, the start of a lesson consists of the elements in the yellow box.

tent, form and duration.

Regardless of what content is covered on a given day, an AO on the content is an introduc-
tion - no less, but also no more. The content of the upcoming lessons is discussed by focus-
sing on it, but the lesson is only held after the AO. The learners already know the course anc
the objectives. Now these elements are brought a little closer before the work process be-
gins.

So much for the theory. It is better to work with practical examples. Please remember: The
following examples can and should be expanded with your own ideas. If the number of ex-
amples here is limited, it is because we want to keep this contribution to reflection short and
concise. -

The examples are tailored to different faculties. It goes without saying that you will favour
your faculty when reading the examples. But also take a look at the variants from the other
faculties. It may help to look at other fields of knowledge to understand the general meaning
of an AO.



2.1Faculty-orientated examples

Faculty of Topic

Gerieral Eduation "Switz“eriand vs. India: Political Systems Com-
pared

Computing Skills "Fundamentals of Databases and SQL"

Manufacturing Skills "Turning" vs. "Milling".

Automotive Skills "Basic Function of the Internal Combustion Engine"

Healthcare and Paramedic Skills | Basics of Wound Care

Electric Skills Topic: "Electrical Safety Protocols"

Woodworking Skills "Types of Wood Joints and Their Applications"

General Education

Topic: "Switzerland vs. India: Political Systems Compared"

Speech:

“You have often seen scenes from Switzerland in Bollywood films. There was dancing
and music from the meadows and couples in love in the mountains. There was never
any information about Switzerland and never a well-founded comparison with India.
Today we are comparing two quite different countries in terms of their political sys-
tems.

Switzerland and India both have federal political systems, but they operate very differ-
ently. India follows a Parliamentary Federal Republic model, where power is divided
between the central and state governments, but with a strong central influence. The
President is the Head of State, while the Prime Minister is the Head of Government.
Switzerland, on the other hand, is known for its Direct Democracy. Citizens have the
power to propose and vote on laws directly, and the government is a collective execu-
tive body called the Federal Council. These differences shape the political dynamics
and citizen involvement in each country."

Visualisation:

-Venn  Diagram highlighting similarities (federal systems) and'differences (direct vs. representative de-
mogracy).

-Comparison Table listing key aspects: Executive, Legislative, and'Judiciary structures.

-Simplified Flowchart for each country's lawmaking process: Swiss Direct Democracy vs. Indian Parlia-
mentary’ System.
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Manufacturing Skills

Topic: "Basic Metalworking: Turning and Milling"

Speech:

"Metal can shine beautifully and withstand many stresses. It is a material that can be
worked in many different ways. Can you name any everyday metal objects that have
been worked purely mechanically, i.e. not by heat? (Take 2 to 3 requests to speak)
Today we are talking about turning and milling metals.

Turning and milling are two essential machining processes used in metalworking.
Turning involves rotating the workpiece against a cutting tool to shape it, primarily us-
ing a lathe machine. This method is ideal for producing cylindrical parts like shafts and
bolts. On the other hand, milling uses a rotating cutting tool to remove material from a
stationary workpiece. Milling is perfect for creating flat surfaces, slots, and complex
contours. Understanding the tool paths and the cutting speed is crucial for achieving
precision in both techniques. Proper machine setup, material selection, and tool
choice are key factors that determine the final quality of the workpiece."

Visualisation:
-Diagram of Lathe and Milling Machines showing the setup for each process.

-Comparison Chart highlighting the differences between turning and milling operations.
-lllustration of Tool Paths for each process to show how material is removed.

12



Topic: "Types of Wood Joints and Their Applicat
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Automotive Skills

Topic: "Basic Function of the Internal Combustion Engine"

Speech:

"Let me give you a mental exercise. s the feeding of a fuel into a closed container and
the ignition of this fuel a combustion or an explosion. Shouldn't the combustion engine
be called an explosion engine? | will give you three minutes to give me an answer with
an explanation. (Let them answer after 3 minutes. Solution: Everything runs in the en-
gine in a controlled manner and without damage = combustion)

What happens in such an engine? The internal combustion engine converts fuel into
motion through a series of controlled explosive combustion, but it is not an explosion.
This process happens in four main stages known as the four-stroke cycle: intake, com-
pression, power, and exhaust. During the intake stroke, the intake valve opens, allow-
ing the air-fuel mixture to fill the cylinder. In the compression stroke, the piston moves
up, compressing the mixture. The power stroke follows as a spark ignites the mixture,
forcing the piston down and generating power. Finally, the exhaust valve opens, re-
leasing the burnt gases. These four strokes work in sequence to produce the power
that drives the vehicle. Mastering these basics is essential for any automotive techni-
cian."

Visualisation:

-Animated Diagram of a piston moving through the four strokes.
-Labelled Diagram showing the engine components: piston, crankshaft, valves, and spark plug.
-Simplified Flowchart illustrating the sequence of the four strokes.




Hospitality
Topic: "Knife Skills: Types of Cuts and Techniques"

Speech:

"Knives and cuts are a versatile field. If you need to use the knife as a weapon, the
choice of knife is usually different to when you are peeling a potato. At the table, the
cutting technique for food is usually not the same as the one you use in the kitchen for
preparing vegetables.

Proper knife skills are fundamental for every chef. The basic cuts include dice, ju-
lienne, brunoise, and chiffonade. Each technique has its own purpose: the dice cut is
used for uniformity in stews and soups, while the julienne is ideal for garnishes and
salads. A good grip and controlled cutting motion are key to maintaining precision and
safety. The correct technique not only enhances the presentation but also ensures
even cooking. Practicing these cuts regularly will significantly improve both speed and
accuracy in the kitchen."

Visualisation:

-lllustrated Guide showing each type of cut with labels (e.g., dice, julienne, brunoise).
-Step-by-Step Diagram demonstrating how to position the knife and food for each cut.
-Safety Tips Infographic highlighting proper hand placement and common mistakes to avoid.

3.

Of course, you can also start with a meaningful picture or a video clip. You can ask what
learners associate with a term that will play a role in the upcoming lesson. You can write
the statements on the white board and come back to them at the end of the lesson.
There is no right or wrong, only the realisation of which terms were close to the subject
matter or why terms sometimes trigger different associations and the statement that the
term has now been clarified for the profession.

You can also start with an interesting number, e.g. the electricians may be amazed when
the teacher asks if anyone knew that an electric eel could generate a voltage of more
than 800 volts. Such numbers also exist in other faculties - not in connection with an
electric eel, of course.

Let your imagination run wild! Dare to try the unusual! Also work with humorous introduc-
tions, such as cartoons, if they are related to the school subject matter.

Form of an AO

The form of an AO should always be appealing. Your presentation should be lively. Your
facial expressions should not always be serious and demanding, but friendly and inviting.
Learning can also be fun. If you enjoy teaching, show it Otherwise, the best solution for
you might be to change your job.

Duration of an AO

Whenever possible, stick to the limit of 5-10 minutes. However, your AO can certainly be
shorter.

hu / mda/20241005
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Micro-Teaching

Micro-teaching is a teaching method that was developed to provide targeted and ef-
fective training for teachers in continuing professional development. The unit is then
‘analyzed through feedback and reflection.

This involves reducing a teaching unit to a small format, which means that the
teacher delivers a much shorter lesson (e.g. 5-10 minutes) to a small group of teach-
ers (usually 4-6 people). Micro-teaching therefore offers the opportunity to improve
teaching techniques in a targeted way without involving a real class, which reduces
pressure and creates space for experimentation and learning.

Project objective:

The method is intended to bring about a change in behaviour and optimize the way in
which content is conveyed. The focus is on the further development of teaching per-
formance: lecturers should change from a rather authoritarian, distanced teaching
style ("Feldweibel") to an empathic, application-oriented and inspiring teaching style
("Guru"). The focus is on an action-oriented approach in which theoretical content is
supplemented by activating methods and participatory forms of learning. Another aim
is to increase empathy in the classroom. The personal teaching style should be

adapted more closely to the needs of the learners.

Micro-teaching process:

1. Planning: The teacher plans a short lesson on a specific topic.

2. Implementation: The teaching unit is carried out in front of a small group.
Each lecturer presents their topic in a short time of 5 to 10 minutes. The re-
maining participants act as a learning group and reflect on the choice of
method, the interaction with the group and the communication of the content
after each presentation.

3. Video documentation: Each presentation is recorded and can be used for
self and group reflection.

4. Feedback: After the teaching unit, the teacher receives detailed feedback
from the teaching staff in a moderated discussion. The focus is on the compar-
ison between the teacher's own previous teaching style and on adapting their
role as a lecturer.

5. Reflection: The teacher reflects on the feedback and their own performance
(verbally and in writing). They integrate the knowledge gained into future les-
sons.

6. Repetition: The same lesson can be repeated if desired or recommended,
this time with improvements based on the feedback.

Supported and Translated by Chat GPT
mda / hu, 2024
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The Hattie study brings microteaching back into the conversation

As a result of the still much-discussed Hattie study, microteaching is more topical
than ever.

In his evaluation of an immense number of English-language meta-studies on learn-
ing success in schools in terms of their strength of effect, John Hattie lists micro-
teaching as an effective influencing factor on the learning success of pupils.

As Hattie considers feachers to be the decisive element for the success of learning
processes, it is not surprising that he attaches great importance to teacher training.

Lectures, discussions, excursions or role plays, for example, have less of an effect
than practical exercises, video and audio feedback and microteaching. A signifi-
cant factor is the duration of the training: one- or two-day events have little effect
on teaching behavior.

What does microteaching mean?

Microteaching is a specific method for training teachers. Short teaching se-
quences are planned and tested in front of a usually small group of learners or fel-
low students or teachers.

Prior to this, theoretical background knowledge, teaching methods and specific be-
haviors are taught according to the sub-skills on which special attention is to be paid
in the subsequent teaching sequence (e.g. positive reinforcement, questioning tech-
niques, moderation of classroom discussions, presentation techniques, non-verbal
communication ...).

Over time, the method was repeatedly supplemented and modified. One of the most
important additions was the possibility of filming the lecturers. Since cameras and
wireless microphones of good quality have become available at acceptable prices,
microteaching in combination with video analysis has become interesting not
only for research, but also for teacher training and further education.

Following a teaching unit, positive and negative aspects of the lesson can be dis-
cussed in detail using the video recording. This enables not only the trainers and
the learning group to assess the teaching behavior and provide feedback, but
also the lecturer themselves.

Through self-reflection and group assessment, lessons can be improved, re-
planned and alternative courses of action tested.

Positive aspects of microteaching

Seeing yourself through the eyes of a video camera is a bit strange for pretty much
everyone at first. Especially when your own performance is being assessed and
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possible mistakes are being captured on video. If you feel particularly inhibited, it can
help to record yourself with your own smartphone. That way, you slowly get used to
your own image.

Over time, the learning group becomes more familiar with each other and the effort
pays off: The alienating nature of the situation diminishes more and more and the
positive effects of microteaching become clear:

The view of oneself made possible by the video analysis also reveals actions that
are carried out unconsciously but are quickly registered by the students.

How does e.g.

my movement in space,

facial expressions and gestures,

| seem safe,

how fast | speak,

| have a penchant for certain filler words
or do | tend to ask vague questions?

If you only hear the answers to these questions from an outside observer - no matter
how qualified - it does not have the same effect as looking at the moving image of
yourself.

The actions and reactions of the learning group are also exciting:

How do classroom disruptions occur?

Am | intervening at the right time?

Do | have a good overview of the class?

Do the students understand the lecture?
How do they react to my teaching behavior?
Are they attentive?

Further advantages of microteaching

o Teachers' strengths and weaknesses become clear.

» Difficult situations can be tested in a protected environment.

» Inreal-life classroom situations, the exercise can be used to react confidently
and self-assuredly.

o More practice in teacher training.

e You learn to open up your own lessons to others, to benefit from constructive
criticism and to accept advice from colleagues.

o The feedback and video analysis allow you to better assess your own
teaching behavior.

« Verbal and non-verbal behavior patterns are made conscious and can be
positively changed.

« The feedback reveals new teaching skills that can be incorporated into your
own behavioral repertoire.

e Progress in skills development becomes visible.
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o Teaching behavior is positively influenced in the long term.
Microteaching in combination with video analysis is already well established in the

USA and Switzerland. More and more teacher training colleges and universities are
offering microteaching seminars.
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Microteaching Evaluation and Feedback Rating Scale

This checklist is designed to assess various aspects of a microteaching session,
providing structured feedback and ratings to help the instructor improve their skills.

Each criterion is rated on a scale from 1 to 5:

1: Needs Significant Improvement
2: Needs Some Improvement

3. Satisfactory

4: Good

5: Excellent

1. Lesson Planning and Preparation

Clarity of Learning Objectives: Are the learning goals clearly defined?
Rating: [1-5]

Relevance of Content: Is the lesson content appropriate for the students’
level and relevant to real-world applications?

Rating: [1-5]

Lesson Structure: Is the lesson well-organized with a logical flow?
Rating: [1-5]

2. Teaching Execution

Introduction and Engagement: Did the instructor effectively capture stu-
dents' attention and set a clear purpose for the lesson?

Rating: [1-5]

Clarity of Explanation; Were the key concepts explained clearly, making it
easy for students to understand?

Rating: [1-5]

Interaction and Questioning Techniques: Were students encouraged to ac-
tively participate, and were questions used effectively to foster learning?
Rating: [1-5]

Time Management: Was the lesson paced appropriately, covering key points
without feeling rushed or dragging?

Rating: [1-5]

3. Classroom Management

Student Engagement: Was the teacher able to maintain student engagement

throughout the lesson?
Rating: [1-5]
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» Handling of Disruptions: Did the instructor manage any disruptions or disen-
gagement effectively?
Rating: [1-5]

4. Feedback and Assessment

o Formative Assessment: Were appropriate tools (e.g., quizzes, discussions)
used to assess student understanding during the lesson?
Rating: [1-5]

o Constructive Feedback: Did the instructor provide constructive feedback to
students, helping them understand how to improve?
Rating: [1-5]

5. Use of Technology and Tools

- Effective Use of Technology: Were technological tools (e.g., Kahoot, slides)
used effectively to enhance the lesson?
Rating: [1-5]

6. Adaptability and Reflection

o Adaptation During Lesson: Did the instructor adjust their teaching in re-
sponse to student engagement or feedback during the lesson?
Rating: [1-5]

o Post-lesson Reflection: After receiving feedback, did the instructor reflect on
their teaching and suggest improvements for the future?
Rating: [1-5]

Total Score:

(Maximum: 70 points)

20



Micro-Teaching

Observation. Ca-
tegory

Criterion

Rating
(1-5)

Comments / Observations

1. Lesson Struc-
ture and Plan-
ning

Clarity of learning goals:
Were the learning goals
clearly stated?

Coherence of structure: Was
the lesson logically and well-
structured?

Time management: Was the
time effectively utilized?

2. Didactic and
Methods

Variety of methods: Were ap-
propriate methods used?

Learner engagement: Were
learners actively involved in
the lesson?

Clarity of explanations: Were
explanations clear and easy
to understand?

3. Competence-
Oriented Didac-
tics

Real-life application: Were
tasks or activities designed to
simulate real-world contexts?

Development of practical
skills: Did the lesson focus on
developing skills learners can
apply in practice?

4. Interaction and
Communication

Eye contact and body lan-
guage: Was there sufficient
eye contact and supportive
body language?

Clarity of speech: Was the
language clear and precise?

Response to questions/com-
ments: Were questions and
comments handled well?

5. Use of
Teaching Aids

Use of media or materials:
Were appropriate aids or ma-
terials used effectively?

Technical handling: Was the
technology confidently han-
dled?
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6. Subject Know-
ledge

Accuracy of content: Were
the contents factually cor-
rect?

Depth of content: Was the
content appropriately deep for
the context?

7. Overall Impres-
sion and Profes-
sionalism

Enthusiasm and demeanor:
Did the teacher appear en-
gaged and professional?

Learning atmosphere: Was a
conducive learning atmos-
phere created?

8. Positive Learn-
ing Environment

Supportive atmosphere: Did
the teacher create a support-
ive and positive atmosphere?

Appreciation for learners: Did
the teacher show respect and
appreciation for learners?

9. Creativity and
Innovation

Creative teaching methods:
Were creative approaches or
methods used?

Motivation strategies: How
well did the teacher motivate
learners?

10. Emotional In-
telligence and

Empathy for learners: Did the
teacher show empathy and

Empathy respond to learners' emo-
tions?
Self-reflection: Did the teacher
demonstrate self-reflection
during the lesson?
11. Building Boosting learners' confidence:
Learners’ Con- Did the teacher make an effort
fidence to boost learners' confidence?

12. Use of Forma-
tive Assessment

Use of checks for under-
standing: Did the teacher use
strategies to assess learners’
understanding throughout the
lesson?

13. Effective
Feedback

Constructive feedback: Was
feedback constructive and
aimed at helping learners im-
prove?
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Encouragemeht: Did the
feedback encourage and
motivate learners?

Timeliness of feedback: Was
feedback provided promptly,
allowing learners to adjust or
improve?
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Skills tomorrow

* Apply knowledge competently

* Analyse phenomena, identify causes and solve
problems appropriately

* Connecting and sharing knowledge <<:: other people
* Making own decisions
* Appear competent
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